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Post-covid-19, various aspects of life have been affected, especially the use of 

the curriculum in early childhood education. The curriculum is an integral part 

of education and requires innovation and development following the demands 

of the times. This study aims to determine the implementation of the integrative 

thematic-based 2013 curriculum at the Al-Ittifaqiah Indralaya Islamic 

Kindergarten post-covid-19. This research is descriptive qualitative research. 

The data collection technique was carried out through several techniques, 

namely observation, interviews, and documentation. Data analysis was 

performed using the Miles and Huberman approach. Data analysis through data 

collection, data reduction, and conclusion. The study results show that learning 

is carried out with a comprehensive learning system with the selection of group 

class management. The successful implementation of this integrative thematic 

curriculum is seen in the planning and implementation of learning at the Islamic 

Kindergarten al-Ittifaqiah Indralaya. These successes include increasing 

children's motivation, growing children's development, and evaluating the 

learning carried out. Additionally, through the implementation of the 2013 

curriculum on an integrative thematic basis, teachers are more active and 

creative in developing various fun learning experiences for early childhood.  
 

INTRODUCTION 

 The curriculum is essential in all educational activities (Monica & Yaswinda, 2021; 

Rohaeni, 2020; Loka, 2022). Through curriculum governance, the curriculum in educational 

institutions will be arranged systematically and is expected to achieve academic goals. 

According to Ansyar, the curriculum is the state of education (Ansyar, 2017). The curriculum 

in Indonesia has undergone significant changes (Masyhud, 2014; M Musayyadah et al., 2021; 

Madyawati & Zubadi, 2020). In 1974, curriculum changes various influencing factors such as 

politics, policy changes, and so on (Al-asyhi, 2014; Ismail, 2020; Rosmana et al., 2022; 

Turmuzi et al., 2022). Based on this, the curriculum becomes a series of lesson plans that are 

expected to achieve national education goals (M Musayyadah et al., 2021). The curriculum 

becomes a benchmark for the success or failure of the vision and mission of an educational 

institution. So that with the changes, it is expected to achieve national education goals, such as 

educating the nation's children and so on. This learning reference is fundamental in education 



 

160 

 

(Rahelly, 2018). Research conducted by Mubarok et al. shows that the curriculum has a 

strategic role in education (Mubarok et al., 2021; Wibowo et al., 2021; Uzlah & Suryana, 2022).   

 The PAUD curriculum is designed to achieve good child development (Rahelly, 2018; 

Antoro, 2020; Samiaji, 2013.). However, not all educational institutions can implement the 

curriculum. There are many influencing factors, such as a lack of knowledge about the PAUD 

curriculum and a lack of facilities and infrastructure (Rahmawati et al., 2019; Rahmanita et al., 

2021; Sopacua & Rahardjo, 2020). Research conducted by Mirtul Hayati et al. found that there 

is still a lack of knowledge in making lesson plans for PAUD teachers (Hayati et al., 2019). 

This paper will discuss the 2013 PAUD curriculum as a reference source for current PAUD 

education institutions (Musayyadah et al., 2021).  

 Post-covid-19 has significantly impacted various areas of life (Faliyandra et al., 2021). 

The results of research conducted by Faliyandra et al. show that there is still a need for 

preventive or preventive measures so that children are not addicted to gadgets (Faliyandra et 

al., 2021; Saniyyah et al., 2021; Yulsyofriend et al., 2019). One important aspect for students 

and teachers in education. The previous phase or era of the Covid-19 pandemic shifted the 

learning process to a learning system from home (Dini, 2021; Huda & Munastiwi, 2020). Not 

only that, the field of work was diverted from home (Komalasari, 2020). On the other hand, 

after this difficult phase, all aspects of life, starting from the economy, industry, and education, 

are carried out face-to-face while adhering to the existing health protocols. (Makleat, 2021; 

Dini, 2021; Cahyawati & Gunarto, 2021; Mandailina et al., 2021). Early childhood education 

or preschool is an educational institution for children aged zero to six years (Rahelly, 2018; 

Dini, 2021; Sutini, 2018). The intention is that children have physical and mental readiness to 

pursue further education (Hasanah, 2016;  Afifa & Gumiandari, 2021; Safitri et al., 2019). What 

is given in PAUD is educational stimulation or stimulation to children in the form of physical 

and spiritual children (Arimbi et al., 2018;  Safitri et al., 2019; Aini & Relmasira, 2018).  

 Related research conducted by Rohaeni and Yaswinda with the same theme related to the 

implementation of the 2013 curriculum, which was carried out during the co-19 pandemic 

(Rohaeni, 2020; Monica  & Yaswinda, 2021). The results of this study reveal teacher 

innovation and creativity in providing innovative learning for their students (Monica & 

Yaswinda, 2021;  Hamidah et al., 2021; Ilise & Santi, 2022). In addition, learning with the 2013 

curriculum at that time simplifies planning (Setiawan, 2020; Qomariyah & Maghfiroh, 2022). 

Unlike the research conducted, which reveals the development of evaluation of children's 
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attitudes after the learning process (Faliyandra et al., 2021; Purwanto, 2022; Silvia & Santi, 

2020). So this study aims to determine the implementation of the integrative thematic-based 

2013 curriculum in PAUD institutions, especially in the Islamic Kindergarten al-Ittifaqiah 

Indralaya after the Covid-19 pandemic. Hopefully, this research will provide a reference for 

every PAUD institution in Indonesia, especially in choosing and implementing learning by 

referring to the 2013 curriculum based on the integrative theme. The curriculum in PAUD 

institutions is vital to be paid attention to achieve the complete PAUD learning goals. 

 

METHODS 

This research or mini-research is field research with a qualitative descriptive approach. 

The research subjects were one principal and five teachers in the Islamic Kindergarten Al-

ttifaqiah Indralaya. The research took one month in September 2022. Data collection techniques 

were the observation of learning conducted at the research location, interviews with school 

principals and teachers in class, and documentation of activities taking place at school. The data 

obtained were then analyzed using the Miles and Huberman approach, namely collecting data 

from the field, then reducing and presenting it, and finally drawing conclusions. The following 

flow of research conducted can be seen in Figure 1. 

 

 

 

Figure 1. research flow 

 

RESULTS AND DISCUSSION 

Based on observations made on Monday, September 5, 2022, at Kindergarten Class B 

Islam Maria al-Qibty Al-Ittifaqiah Indralaya, it was found that the implementation of the 2013 

curriculum in this kindergarten underwent a post-pandemic system change. Several 

fundamental differences were found in implementing the post-covid 2013 curriculum, as 

before, which implemented a learning system from home, but after covid, learning was carried 

out thoroughly. Also, post-covid-19 learning uses various learning methods, such as field trips. 

The following are the results of observations made, namely as follows: 

The learning model applied in the Al-Ittifaqiah Islamic Kindergarten is cooperative or 

group learning and is carried out according to the daily lesson plans that refer to the 2013 

curriculum in the Al-Ittifaqiah Indralaya Islamic Kindergarten (Poerwati dkk., 2020). This 

cooperative learning model can develop students, especially in the arts. The research results of 

Data retrieval Data reduction Data presentation 
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Muhiyatul Huliyah with the theme of developing art in children by applying this cooperative 

learning (Huliyah, 2016). The learning carried out according to the Islamic Aqiah Kindergarten 

curriculum consists of four stages: opening, core, rest, and closing. The curriculum here is 

essential in implementing activities in a PAUD institution (Tatminingsih, 2019). 

The opening activity at the Al-Ittifaqiah Indralaya Islamic Kindergarten was carried 

out by marching on the students and singing about the names of the prophets, names, and days 

in Indonesian and other foreign languages such as Arabic and others. Several studies have 

shown that singing and marching can improve children's language development, in this case, 

mastery of vocabulary in children, as was done by Patimah with the theme of singing which 

can increase vocabulary in children (Patimah, 2015). 

Singing has the benefit of coordinating between the heart and human muscles, 

motivating talent, strengthening children's interest in learning, and increasing children's 

learning motivation (Patimah, 2015). After that, the children were invited to pray before 

studying, sing about the names of the days and the names of animals, and explore the theme 

being studied: animals that live in water. When the researcher conducted the research, the 

theme used was the theme of animals that live in water and the sub-theme of chickens lining 

up. The children were also accustomed to reading short surahs and short hadiths, such as 

cleanliness. This follows the educational model that can be applied to children, namely hygiene 

education. Not only that, Al-Ittif but the Aqiah Islamic Kindergarten also accustoms children 

to reading hadith Syah (2018). This method of getting used to reading short hadiths can instill 

religious and moral values in children (Rahyuni et al., 2014). The assessment made by teachers 

and researchers showed that the results of developing children's religious and moral values are 

in the developing category as expected. The actions or attitudes that lead this category include 

greeting when entering class, respecting parents by kissing their hands when they meet, and 

speaking in words pleasing to the ear. 

This preliminary activity follows observations at the RPPH used by the Al-ittifaqiah 

Indralaya Islamic Kindergarten, namely marching, praying, repeating the memorization of 

surahs, hadiths, and prayers as being absent and asking how students were doing that day. 

Kindergarten institutions generally ask how they are and are missing in this preliminary 

activity. Still, it is different from what is done in this kindergarten, namely by incorporating 

spiritual culture into children and memorizing surahs, prayers, and short hadiths at an early age 

(Yaswinda et al., 2020). Early childhood is very well stimulated at their golden age (Khaeriyah 
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et al., 2018), and the development of children at that time was very rapid and significant 

(Kurniasih, 2020). 

Then, the main activity. In this activity, children are invited to explore more deeply the 

animals that live in the water, namely shrimp, fish, starfish, sharks, squid, and so on. In the 

main activity, the teacher explains to the children the body parts of shrimp, fish, etc. This is 

done so that children understand the body parts of animals that live in water. Not only that, but 

children are also invited to taste or color shrimp and fish (Wahyono, 2020). Children begin to 

explore with each child's imagination. 

The assessment instrument applied in Islamic Kindergarten Class Maria al-Qibty Al-

Ittifaqiah Indralaya uses work results, anecdotal notes, and observation sheets. When finished, 

enter the closing activity (Model & Creative, 2012). In this activity, the teacher asks about the 

child's feelings that day. Then reflect on the activities carried out that day and inform the 

activities to be carried out the next day. From every observation, the integrative thematic-based 

2013 curriculum in Al-Ittifaqiah Islamic Kindergarten has been successfully implemented. 

However, related to the post-covid-19 pandemic, implementing the 2013 PAUD curriculum at 

the Al-Ittifaqiah Islamic Kindergarten, Indralaya, has had several obstacles and successes. 

These obstacles include the child's lack of focus because he sees his friends who are not 

conducive and the assessment of child growth and development is effective because it can be 

assessed very well. 

The observation table and interviews concluded that the implementation of the 

integrative thematic-based 2013 PAUD curriculum in the Islamic Kindergarten Al-Ittifaqiah 

Indralaya, especially the Maria al-Qibty class, was excellent. The indicators in the existing 

observation instruments follow the actual situation in the 2013 PAUD curriculum. 

Implementing the 2013 PAUD curriculum in the Islamic Kindergarten al-Ittifaqiah Indralaya 

has positively impacted early childhood development, especially in class B Maria al-Qty. The 

implication or impact is in the form of increased enthusiasm for learning or motivation for 

learning in children after the COVID-19 pandemic. Previously, knowledge was transferred to 

a learning system from home. But after the hard times passed, everything returned to normal. 

Return to normal while following the existing health protocols. As in behavioristic learning 

theory, it is said that children will learn through their experiences. Not only that, but Piaget 

also gave his assumptions about experiences that will provide good cognitive development in 

children. 
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As is known, learning in kindergarten begins with queuing in front of each class. This 

activity is done to improve children's memory. Memorization includes short prayers, short 

suras, and short hadiths. Also, through habituation activities in this activity, children will easily 

remember vocabulary learning materials in both Arabic and English. Then, innovative and 

creative learning needs to be imitated by various early childhood education institutions 

wherever they are because this innovative learning will have good implications for children's 

development, especially in building children's enthusiasm for learning at school. 

This research needs to be carried out further and more deeply. Because the data 

obtained is data from observations or observations of researchers. In addition, the results of 

interviews with informants. So further research is needed with empirical research methods to 

validate the data obtained. 

 

CONCLUSIONS 

From the results of field observations, interviews with school principals, and existing 

documentation, the implementation of the 2013 PAUD curriculum based on integrative themes 

in the Al-Ittifaqiah Indralaya Islamic Kindergarten is carried out with a comprehensive learning 

system according to health protocols. Therefore, the learning methods used were a group or 

cooperative learning. The obstacle to the implementation was the lack of a conducive classroom 

atmosphere because the children were fully present. However, the school principal provided a 

solution to always provide ice-breaking in learning so that student motivation would increase 

again. The success could be seen from a more accessible and more effective learning and 

assessment process. It means that it is easy to set up or manage class management. 

 

REFERENCES 

Afifa, F. N., & Gumiandari, S. (2021). Implementasi english game dalam meningkatkan 

kemampuan kognitif anak prasekolah di usia dini. Yaa Bunayya: Jurnal Pendidikan Anak 

Usia Dini, 5(1), 68-75. 

Aini, Q., & Relmasira, S. C. (2018). Penerapan pembelajaran tematik integratif berbasis 

kontekstual untuk meningkatkan keaktifan dan hasil belajar siswa Kelas 1 SD. Sekolah 

Dasar: Kajian Teori Dan Praktik Pendidikan, 27(2), 124–132. 

https://doi.org/10.17977/um009v27i22018p124 

Al-asyhi, S. (2014). Perspektif historis transformasi kurikulum di Indonesia. Islamic Studies 

Journal, 2, 140–147. Dicky Wirianto Perspekt if Historis Transformasi Kurikulum di 

Indonesia.pdf 

Ansyar, M. (2017). Kurikulum: hakikat, fondasi, desain dan pengembangan. Prenada Media. 

Antoro, E. B. (2020). Implementasi Kurikulum 2013 Pendidikan Anak Usia Dini (PAUD) 

Kabupaten Kulon Progo. Media Manajemen Pendidikan, 3(2), 264-272. 



 

165 

 

Arimbi, Y. D., Saparahayuningsih, S., & Ardina, M. (2018). Meningkatkan perkembangan 

kognitif melalui kegiatan mind mapping. Jurnal Ilmiah Potensia, 3(2), 64–71. 

https://doi.org/10.33369/jip.3.2.119-126 

Cahyawati, D., & Gunarto, M. (2021). Persepsi mahasiswa terhadap pembelajaran daring pada 

masa pandemi Covid-19. Jurnal Inovasi Teknologi Pendidikan, 7(2), 150–161. 

https://doi.org/10.21831/jitp.v7i2.33296 

Dini, J. P. A. U. (2021). Penerapan PAUD holistik integratif pada masa pandemi covid 19. 

Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, 5(2), 1870-1882. 

DOI:10.31004/obsesi.v5i2.995 

Faliyandra, F., Suarmika, P. E., Hidayat, N., Lestari, S. D., & Utama, E. G. (2021). Dampak 

negatif media sosial pasca covid-19 pada siswa: Analisis perencanaan kepada sekolah di 

Sekolah Dasar. JPDI (Jurnal Pendidikan Dasar Indonesia), 6(2), 43. 

https://doi.org/10.26737/jpdi.v6i2.2469 

Hadi, S., & Toriqul, M. (2021). Pengembangan kurikulum tematik anak usia dini. Penerbit 

Tahta Media Group. 

Hamidah, H., Junaedi, I., Mulyono, M., & Kusuma, J. W. (2021). Kurikulum dan pembelajaran 

matematika di Jepang dan di Indonesia. Jurnal Pendidikan Matematika (JPM), 7(2), 95–

105. https://doi.org/10.33474/jpm.v7i2.11425 

Hasanah, U. (2016). Pengembangan kemampuan fisik motorik melalui permainan tradisional 

bagi anak usia dini. Jurnal Pendidikan Anak, 5(1), 717–733. 

https://doi.org/10.21831/jpa.v5i1.12368 

Hayati, M., Lestari, M. D. W., & Rahayuni, C. (2019). Rencana pelaksanaan pembelajaran 

kurikulum 2013 pendidikan anak usia dini di taman kanak-kanak se-Ciputat. Indonesian 

Journal of Islamic Early Childhood Education, 4(2), 175–182. 

https://doi.org/10.51529/ijiece.v4i2.138 

Huda, K., & Munastiwi, E. (2020). Strategi orang tua dalam mengembangkan bakat dan 

kreativitas anak di era pandemi covid-19. Jurnal Pendidikan Glasser, 4(2), 80. 

https://doi.org/10.32529/glasser.v4i2.670 

Huliyah, M. (2016). Pengembangan seni pada anak. As -Sibyan Jurnal Pendidikan Guru 

Raudlatul Athfal, 1(2), 149–164.  

Ilise, R. N., & Santi, N. (2022). Kreativitas guru dalam mengimplementasi kurikulum 2013 

paud selama pandemi covid 19. Jurnal Pengabdian Mandiri, 1(5), 817-826. 

Ismail, R. (2020). Pengembangan modul pelaksanaan kurikulum 2013 untuk meningkatkan 

profesional guru anak usia dini. Foramadiahi: Jurnal Kajian Pendidikan dan Keislaman, 

12(1), 15-24. 

Khaeriyah, E., Saripudin, A., & Kartiyawati, R. (2018). Penerapan metode eksperimen dalam 

pembelajaran sains untuk meningkatkan kemampuan kognitif anak usia dini. AWLADY : 

Jurnal Pendidikan Anak, 4(2), 102. https://doi.org/10.24235/awlady.v4i2.3155 

Komalasari, R. (2020). Manfaat teknologi informasi dan komunikasi di masa pandemi covid 

19. Tematik, 7(1), 38–50. https://doi.org/10.38204/tematik.v7i1.369 

Kurniasih, N. (2020). Penggunaan permainan kartu huruf hijaiyah untuk meningkatkan 

kemampuan kognitif anak usia dini dalam membaca iqra. 1(1), 1–7. 

https://doi.org/10.54438/joee.v1i2.121 

Loka, N. (2022). 2013 curriculum adaptation during the pandemic in kindergarten institutions 

in ogan ilir district, South Sumatera. Cakrawala Dini: Jurnal Pendidikan Anak Usia Dini, 

13(1), 29–34.  

Madyawati, L., & Zubadi, H. (2020). Pelayanan anak berkebutuhan khusus di PAUD Inklusi. 

Insania, 3(1), 34-56. 



 

166 

 

Makleat, N. (2021). Hambatan perkembangan kognitif anak usia dini selama masa belajar dari 

rumah (BDR) Early Childhood Cognitive Development Barrier while Learning from 

Home. Journal of Millenial Community, 3((1)), 24–29. 

https://doi.org/10.24114/jmic.v3i1.24527 

Mandailina, V., Syaharuddin, S., Pramita, D., Ibrahim, I., & Haifaturrahmah, H. (2021). 

Pembelajaran daring dalam meningkatkan motivasi dan hasil belajar peserta didik selama 

pandemi covid-19: Sebuah meta-analisis. Indonesian Journal of Educational Science 

(IJES), 3(2), 120–129. https://doi.org/10.31605/ijes.v3i2.955 

Masyhud. (2014). Perubahan kurikulum di indonesia : studi kritis tentang upaya menemukan 

kurikulum pendidikan islam yang ideal. Raudhah, IV(1), 49–70. 

http://dx.doi.org/10.30829/raudhah.v4i1.61 

Model, M., & Creative, P. (2012). Meningkatkan kemampuan penjumlahan bilangan 1-20 

melalui model pembelajaran creative problem solving dengan video compact disk  (VCD) 

) pada anak. Pendidikan, 1, 202–212. 

Monica, M. A., & Yaswinda, Y. (2021). Analisis implementasi kurikulum 2013 PAUD di masa 

pandemi covid-19 di Indonesia. Jurnal Basicedu, 5(2), 643–653. 

https://doi.org/10.31004/basicedu.v5i2.781 

Mubarok, A. A., Aminah, S., Sukamto, S., Suherman, D., & Berlian, U. C. (2021). Landasan 

pengembangan kurikulum pendidikan di Indonesia. Jurnal Dirosah Islamiyah, 3(1), 103–

125. https://doi.org/10.47467/jdi.v3i2.324 

Musayyadah, Musayyadah, Gupita, N., & Prastyo, D. (2021). Implementasi dan problematika 

pemberlakuan kurikulum 2013 PAUD terhadap pembelajaran PAUD (Studi Di Kabupaten 

Sumenep dan Pamekasan). Kiddo: Jurnal Pendidikan Islam Anak Usia Dini, 2(1), 100–

107. https://doi.org/10.19105/kiddo.v2i1.3611 

Patimah. (2015). Integrasi pendidikan moral dan pengembangan kemampuan kognitif anak 

pada jenjang pendidikan anak usia dini. Ld, 1–16. 

http://dx.doi.org/10.24235/awlady.v1i2.743 

Poerwati, C. E., Suryaningsih, N. M. A., & Cahaya, I. M. E. (2020). Model pembelajaran 

kooperatif tipe Jigsaw II dalam meningkatkan kemampuan matematika anak. Jurnal 

Obsesi: Jurnal Pendidikan Anak Usia Dini, 5(1), 281-292. 

https://doi.org/10.31004/obsesi.v5i1.496 

Purwanto, A. (2022). Pengembangan Kurikulum Jaringan Sekolah Islam Terpadu (JSIT) di 

Sekolah Dasar Islam Terpadu. Jurnal Basicedu, 6(1), 335-342. 

https://doi.org/10.31004/basicedu.v6i1.1928 

Qomariyah, N., & Maghfiroh, M. (2022). Transisi kurikulum 2013 menjadi kurikulum 

merdeka: peran dan tantangan dalam lembaga pendidikan. Gunung Djati Conference 

Series, 10, 105–115. 

Rahelly, Y. (2018). Implementasi kurikulum 2013 pendidikan anak usia dini (PAUD) di 

Sumatera Selatan. JPUD - Jurnal Pendidikan Usia Dini, 12(2), 381–390. 

https://doi.org/10.21009/jpud.122.21 

Rahmanita, U., Lestari, V. A., & Akbarjono, A. (2021). Gambaran isu dan kebijakan lembaga 

PAUD di TK Negeri Tapus Kabupaten Lebong. Jurnal Ilmiah Potensia, 6(2), 120-130. 

https://doi.org/10.33369/jip.6.2.120-130  

Rahmawati, Y., Ismail, Y., & Anggraeni, D. (2019). Implementasi kurikulum 2013 pendidikan 

anak usia dini. TARBAWY: Indonesian Journal of Islamic Education, 6(1), 70-79. 

https://doi.org/10.17509/t.v6i1.19464 

Rohaeni, S. (2020). Pengembangan Sistem Pembelajaran Dalam Implementasi Kurikulum 2013 

Menggunakan Model ADDIE Pada Anak Usia Dini. Instruksional, 1(2), 122-130. 



 

167 

 

https://doi.org/10.24853/instruksional.1.2.122-130 

Rosmana, P. S., Iskandar, S., Oksanti, M., Khasanah, S. A., & Triyana, W. (2022). Efektivitas 

penggunaan metode karyawisata dalam proses pembelajaran kurikulum 2013. AS-

SABIQUN, 4(1), 199-212. https://doi.org/10.36088/assabiqun.v4i1.1687 

Safitri, N., Kuswanto, C. W., & Alamsyah, Y. A. (2019). Metode penanaman nilai-nilai agama 

dan moral anak usia dini. Journal of Early Childhood Education (JECE), 1(2), 29–44. 

https://doi.org/10.15408/jece.v1i2.13312 

Samiaji, M. H., Faziyah, M., Istiningsih, I., & Rokhimawan, M. A. Implementasi Kurikulum 

2013 di TK Annur III Yogyakarta. KINDERGARTEN: Journal of Islamic Early Childhood 

Education, 3(2), 159-168. http://dx.doi.org/10.24014/kjiece.v3i2.10150 

Saniyyah, L., Setiawan, D., & Ismaya, A. (2021). Dampak penggunaan gadget terhadap 

perilaku sosial anak di Desa Jekulo Kudus. Edukatif: Jurnal Ilmu Pendidikan, 3(4), 2132–

2140. https://doi.org/10.31004/edukatif.v3i4.1161 

Setiawan, A. (2020). Pengaruh model pembelajaran CTL (Contextual Teaching and Learning) 

terhadap hasil belajar siswa pada subtema 1 Tema 2 Kelas V SD N 1 Nusa Bakti 

Kecamatan Belitang III Kabupaten Oku Timur. JEMARI (Jurnal Edukasi Madrasah 

Ibtidaiyah), 2(2), 108–119. https://doi.org/10.30599/jemari.v2i2.575 

Silvia, U., & Santi, L. (2020). Evaluasi program tahfidz Al-Qur’an Di SMP ITA EL-Ma’mur 

Bogor. 3, 1–13. 

Sopacua, E. E. D., & Rahardjo, M. M. (2020). Analisa pembelajaran tematik dalam pendidikan 

anak usia dini. Satya Widya. 36(1), 64-76. https://doi.org/10.24246/j.sw.2020.v36.i1.p64-

76. 

Sutini, A. (2018). Meningkatkan keterampilan motorik anak usia dini melalui permainan 

tradisional. Cakrawala Dini: Jurnal Pendidikan Anak Usia Dini, 4(2), 67–77. 

https://doi.org/10.17509/cd.v4i2.10386 

Syah, I. J. (2018). Metode pembiasaan sebagai upaya dalam penanaman kedisiplinan anak 

terhadap pelaksanaan ibadah (tela’ah hadits nabi tentang perintah mengajarkan anak dalam 

menjalankan sholat). 2(2), 147–175. 

Tatminingsih, S. (2019). Alternatif stimulasi kemampuan kognitif melalui penerapan model 

pembelajaran berbasis permainan komprehensif. Jurnal Obsesi : Jurnal Pendidikan Anak 

Usia Dini, 3(1), 183. https://doi.org/10.31004/obsesi.v3i1.130 

Turmuzi, M., Ratnaya, I. G., Al Idrus, S. W., Paraniti, A. A. I., & Nugraha, I. N. B. S. (2022). 

Literature review: evaluasi keterlaksanaan kurikulum 2013 menggunakan model evaluasi 

cipp (context, input, process, dan product). Jurnal Basicedu, 6(4), 7220-7232. 

https://doi.org/10.31004/basicedu.v6i4.3428 

Uzlah, U., & Suryana, D. (2022). Kompetensi guru PAUD mengimplementasikan kurikulum 

2013. Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, 6(5), 3921-3930. 

https://doi.org/10.31004/obsesi.v6i5.2177 

Wahyono, I. (2020). Pengembangan kemampuan kognitif anak usia dini melalui pembelajaran 

outdoor pada area kebun di TK Budhi Mulyo Sarimulyo cluring Banyuwangi AL IHSAN: 

Jurnal Pendidikan Islam Anak Usia Dini, 1(2), 066-077. 

Wibowo, D. V., Munastiwi, E., & Sanusi, A. (2021). Manajemen Kurikulum Berbasis 

Pendidikan Islam Masa Pandemi Covid-19. Jurnal Penelitian Keislaman, 17(1), 1-20. 

https://doi.org/10.20414/jpk.v17i1.3464 

Yaswinda, Y., Yulsyofriend, Y., & Sari, H. M. (2020). Analisis pengembangan kognitif dan 

emosional anak kelompok bermain berbasis kawasan pesisir pantai. Jurnal Obsesi : Jurnal 

Pendidikan Anak Usia Dini, 5(2), 996–1008. https://doi.org/10.31004/obsesi.v5i2.711 

Yulsyofriend, Y., Anggraini, V., & Yeni, I. (2019). Dampak Gadget Terhadap Perkembangan 



 

168 

 

Bahasa Anak Usia Dini. Yaa Bunayya: Jurnal Pendidikan Anak Usia Dini, 3(1), 67-80. 

https://doi.org/10.24853/yby.3.1.67-80 

 


